
[bookmark: _Toc400361362][bookmark: _Toc443397153][bookmark: _Toc357771638][bookmark: _Toc346793416][bookmark: _Toc328122777][bookmark: _Toc338167830][bookmark: _Toc361136403][bookmark: _Toc364235708][bookmark: _Toc364235752][bookmark: _Toc364235834][bookmark: _Toc364840099][bookmark: _Toc364864309][bookmark: _Toc400361364][bookmark: _Toc443397154]Pupil premium strategy statement – Buxton Community School
This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	962

	Proportion (%) of pupil premium eligible pupils
	25.7%

	Academic year/years that out current pupil premium strategy plan covers
	2023-2024
2024-2025
2025-2026

	Date this statement was published
	31 December 2025

	Date on which it will be reviewed
	31 December 2026

	Statement authorised by
	Mrs S Jones (Headteacher)

	Pupil premium lead
	Mrs A Garner (Deputy Headteacher)

	Governor / Trustee lead
	Amanda Johnson and Paul Drummond


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£263,550.00

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year

	£263,550.00


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our intention is that all pupils, irrespective of their background or the challenges they face, make good progress and achieve highly across all aspects of the curriculum. We also want to remove the barriers to progress for these pupils to ensure that school is a positive experience for all our pupils. For the year 2025/2026 we have 251 PP pupils on our roll (Years 7-11). 

Ultimate Objectives for our disadvantaged pupils:

· Close the attainment and progress gap between disadvantaged pupils and their peers, particularly in EBacc subjects.
· Ensure access to high-quality teaching, targeted academic support, and inclusive enrichment opportunities.
· Improve reading comprehension, metacognitive skills, and self-regulation to support independent learning.
· Enhance attendance, wellbeing, and engagement, reducing persistent absence and supporting mental health.
· Raise aspirations and post-16 readiness, ensuring all pupils are equipped for future success.


Our strategy is built on a tiered approach and includes:

· High-quality teaching: CPD focused on literacy across the curriculum, metacognition, and adaptive teaching. We use diagnostic assessments to inform targeted support.
· Targeted academic support: Reciprocal reading programmes, flexible grouping, tuition to address gaps in literacy, numeracy, and engagement.
· Wider strategies: Attendance tracking, pastoral mentoring, mindfulness sessions, and breakfast clubs to support wellbeing and readiness to learn.
· Enrichment and transition: Funding for music lessons, vocational pathways, and transition support from feeder primaries to reduce anxiety and increase engagement.
· Monitoring and evaluation: Regular data reviews, pupil voice, and teacher feedback to assess impact and adapt provision.

Our strategy is guided by the following principles:

· Equity and inclusion: Every pupil deserves access to the full curriculum and enrichment, regardless of background.
· Evidence-informed practice: We use EEF guidance and national research to shape interventions and CPD.
· Early intervention: We act quickly when need is identified, using robust diagnostic tools rather than assumptions.
· Whole-school responsibility: All staff are accountable for disadvantaged pupils’ outcomes, with high expectations embedded across departments.
· Sustainability and ambition: Our three-year strategy allows for long-term planning, realistic milestones, and evolving actions to tackle persistent barriers.



Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Attendance

	2
	Parental Engagement

	3
	Attainment Outcomes

	[bookmark: _Toc443397160]4
	Lower aspirations and access to cultural capital

	5
	Cost of Living

	6
	Emotional Based School Avoidance/need for Bespoke Provision

	7
	Complex needs and SEND 


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1. Attendance and figures for PP pupils improve. 
	The gap between non-PP and PP pupils to have closed for attendance, unauthorised absence, late marks and exclusions. 
Attendance continues to be in line with National Average and pupils with Emotional Based-School Avoidance are given the support they need to access school regularly.

	2. Improved parental engagement with the school 
	Improved attendance to school events and engagement with school communications to ensure that parents feel part of the school community and therefore, better equipped to support their child/children at all stages. All parents and carers of PP eligible pupils are accessing key messages on Arbor.   

	3. Improved progress and attainment for all learners.    
	Pupils engaging with their learning in lessons and teachers are more skilful in the support they can provide due to the implementation of the EFA strategy to ensure understanding. 
Reading and disciplinary literacy – improvements in literacy levels and access to the curriculum through quality first teaching and small group literacy interventions. NGRT Reading assessments identify pupils on entry and measure Reading Age progress at the start and end of every year for Year 7 to 11 pupils.

	4. Improved attainment in Maths and English for PP pupils 
	Greater percentage of PP pupils making expected progress in English & Maths at KS3 and KS4. PP Pupils securing higher grades in Maths and English to lessen the gap between the predicted and target average points score in English and maths. 

	5. Pupil reading ability improves allowing better access to the curriculum. 
	Improved reading age scores for all pupils including PP pupils. Recognition of improved engagement during lessons and when completing work outside of the classroom. Pupils presented with more challenging texts and supported in being able to access them using a range of disciplinary literacy strategies across all subjects. 

	6. Improved attainment outcomes at the end of Year 11. 
	Pupils know more and can do more. Will be visible in pupil discussions and outcomes. Pupils will be more confident in their learning and Attainment 8 scores move in line with national expectation. 

	7. Heads Up Personal and Academic Development Centre provides appropriate packages of support for our most vulnerable pupils, reducing the risk of disengaging with education. The focus is on pupils who have emotional-based school avoidance (EBSA)
	Pupils engage with bespoke programme of support provided by Heads Up.
Staff develop a deep understanding of the barriers facing pupils and work with the pupil to help them overcome these.
Pupils build positive relationships with key staff.
Pupils have access to relevant and appropriate therapeutic services.
Pupils’ needs are identified and addressed via relevant referrals and a bespoke plan of support.
Pupil attendance is improved.
Pupils engage in some mainstream learning and wider activities available to the school community.
Pupil behaviour ratio improves.
Parents/Carers are consistently engaged with school in working collaboratively to support their child’s education.
All staff receive relevant training and guidance in relation to supporting these pupils in the mainstream school setting. 
Pupils develop both personally and academically through structured and programmed support.




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £29,266.00
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Reading Plus
	Reading Plus is an adaptive, online reading development programme. With a readability range from Year 2 to beyond GCSE, it serves the needs of a wide range of pupils. As a school we have moved away from Accelerated Reader and now offer Reading Plus as a more targeted intervention to some of our more vulnerable readers. Reading plus is monitored and delivered by our literacy TA. It provides adaptive teaching and diagnostic support to improve pupils' fluency, word recognition and comprehension. It assesses pupils on a regular basis to provide support and ensure that targeted support is provided.
	3,4

	Oliver v5 Library System
	https://www.softlinkint.com/secondary-schools/
Oliver and LearnPath: School library software that helps develop literacy and research skills
Helping pupils to develop research skills for future learning is a key priority for secondary schools. To facilitate this, your library software should provide an engaging and easily accessible space for pupils to explore.
Softlink solutions can be accessed from any desktop or tablet, allowing pupils and staff to discover resources whenever they need them.
Oliver school library management system expands pupils’ learning horizons through recommendations, advanced search functionality and an easy to use drag and drop interface. Secondary school librarians love the automated workflows, instant reporting, and intuitive features that help them manage their library, promote learning resources and advocate the value of their services school-wide.
LearnPath information curating tool allows schools to create rich learning guides with text, images, embedded digital and interactive resources, links to library resources, and other content that will capture pupils’ interest and guide them to become enthusiastic, independent learners.
	3,4

	Embedding Formative Assessment
	All activities are supported by educational research.
The Chartered College of Teaching state that retrieval practice is a well-known psychological phenomenon whereby people remember things better. 
https://impact.chartered.college/article/firth-assessment-as-learning-role-of-retrieval-practice-in-classroom/
Feedback enables pupils to make 5+ months of progress. Evidence suggests that lower attaining pupils tend to benefit more from explicit feedback than higher attainers. https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
The school is committed to Embedding Formative Assessment within all lessons to enable learners to make progress. This can allow pupils to make at least 2 months more of progress when implemented effectively. https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment
	1,3,4,5,6,7

	Sixth Form Attendance Officer
	Recruitment of a Sixth Form Attendance to support pupil attendance and address barriers to good attendance which will improve progress and outcomes.
	1,2,3

	Lexonik
	With an evidence-based approach, Lexonik Advance supports learners in mastering academic vocabulary, enabling them to achieve an average reading age gain of 27 months in just six weeks. This impressive outcome highlights the programme's effectiveness in rapidly improving literacy skills, making it a powerful resource for both pupils and educators.

Lexonik Advance helps pupils achieve reading automaticity, a crucial element of reading fluency. By focusing on decoding polysyllabic words, the program enables learners to read quickly and accurately, allowing them to concentrate more on understanding the material rather than struggling with word recognition.
A unique strength of Lexonik Advance is its focus on subject-specific vocabulary. By enhancing pupils' ability to decode and comprehend complex, discipline-specific terms, it builds the skills needed for success across various subjects, ensuring that literacy becomes a tool for deeper academic understanding.

Lexonik Advance impact
We have run Lexonik with our first cohorts of pupil. 16 pupils, from a mixture of Year 8 and 9, DA and non-DA. On average, across all pupils they have made 25 months progress in their reading score, with an average standard point score gain of 7. The progress of the DA pupils in this cohort was 22 months progress with and average standard point score gain of 7.
Based on the success of our first groups, we have been invited by Lexonik to be a success story for their website and we will be upscaling the intervention to include more pupils, alongside offering Lexonik advance 4 at KS4 and KS5.
	3,4

	Assistant SENCo
	This is a new role to support the SENCo and grow capacity in Learning Support in light of high numbers of pupils with an EHCP and to improve attendance of pupil with SEND.
	1,2,3,4,6,7



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ 167,928.00
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Reading Plus
	Reading Plus is an adaptive, online reading development programme. With a readability range from Year 2 to beyond GCSE, it serves the needs of a wide range of pupils. As a school we have moved away from Accelerated Reader and now offer Reading Plus as a more targeted intervention to some of our more vulnerable readers. Reading plus is monitored and delivered by our literacy TA. It provides adaptive teaching and diagnostic support to improve pupils' fluency, word recognition and comprehension. It assesses pupils on a regular basis to provide support and ensure that targeted support is provided.
	3,7

	Lexonik
	With an evidence-based approach, Lexonik Advance supports learners in mastering academic vocabulary, enabling them to achieve an average reading age gain of 27 months in just six weeks. This impressive outcome highlights the programme's effectiveness in rapidly improving literacy skills, making it a powerful resource for both pupils and educators.

Lexonik Advance helps pupils achieve reading automaticity, a crucial element of reading fluency. By focusing on decoding polysyllabic words, the program enables learners to read quickly and accurately, allowing them to concentrate more on understanding the material rather than struggling with word recognition.
A unique strength of Lexonik Advance is its focus on subject-specific vocabulary. By enhancing pupils' ability to decode and comprehend complex, discipline-specific terms, it builds the skills needed for success across various subjects, ensuring that literacy becomes a tool for deeper academic understanding.

Lexonik Advance impact
We have run Lexonik with our first cohorts of pupil. 16 pupils, from a mixture of Year 8 and 9, DA and non-DA. On average, across all pupils they have made 25 months progress in their reading score, with an average standard point score gain of 7. The progress of the DA pupils in this cohort was 22 months progress with and average standard point score gain of 7.
Based on the success of our first groups, we have been invited by Lexonik to be a success story for their website and we will be upscaling the intervention to include more pupils, alongside offering Lexonik advance 4 at KS4 and KS5.
	3,7

	Heads Up – Provision to support pupils with Emotional Based School Avoidance (EBSA)
	Small on-site provision to support pupils who have emotional based school avoidance and require a more bespoke timetable. Aim is to increased engagement and attendance in school as well as support social, emotional wellbeing and mental health.
	6

	REWIND
	1:1 guided reflection in order to support pupils in understanding:
· The consequences of their choices
· The impact of their actions
· Alternative and better ways to respond to challenging situations
· How to repair relationships
EEF – Focus 1 and 2
EEF Improving Behaviour in Schools
	1,2,6,7

	ELSA
	Training of staff and ongoing training to lead the Educational Psychology Services’ ELSA programme with focuses on individual and small group work to address and support emotional literacy and low level mental health and wellbeing concerns.
	1,3,6,7



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £82,202.05
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Full time Assistant Headteacher for Behaviour and Expectations
	https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance

Working together to improve school attendance

	1,2,3,4

	Heads of Pastoral Care – Golden Hour
	Short term / recent absences are noticed and high quality, embedded formative assessment in the classroom is used to check knowledge and learning
Medium term planning evolves in response to missed learning in the group alongside delivering the planned curriculum
Targeted Thematic Support
Reintegration planned for success takes place. Absence (especially multiple day absence) triggers a planned response to check and fill knowledge gaps before pupils return to whole class learning
Recognition of the barriers to good attendance of well-being and confidence is in place and actions are focused on support
Early help support, providing wrap around care where it is needed most
Interventions that are more punitive and sanction based are used only where needed and where they will be effective
Wider Strategies
Meaningful communication with parents and pupils around attendance are commonplace and effective
Parental engagement is valued and encouraged at all levels
Recognition rather than reward underpins attendance strategies to support pupils in being noticed and feeling confident in returning to learning
Positively framed actions lead to strong relationships
Structural Resilience 
Curriculum design and structure limits the impact of missed learning
Careful consideration is given to choosing what is taught and when
Timetabling considers implications of missed learning in its design and avoids "avoidable" weakness
Course selection and qualifications choices consider absence impact
Option choices and courses studied reflect absence impact on groups and individuals

EEF Supporting School Attendance 
	1,2,3,6,7

	Support with Uniform and Trips
	We have doubled our resources pot for trips and PP support in the year 2024/2025. A dedicated uniform swap shop is located at the heart of our school to support families with access to uniform, equipment and prom outfits. The facility supports disadvantaged families and those struggling with the cost-of-living crisis. 
Key findings from a study carried out by Citizens Advice found the following:
School uniform: Three quarters of parents of secondary school children found it difficult to meet the costs of school uniform. 
School trips: Three quarters of parents of secondary school pupils found it difficult to meet the cost of school trips. 
Other costs associated with schooling: 79% of secondary school respondents found it difficult to meet all of the costs discussed in the survey. For secondary school, the top three items were non-school uniform days, school photographs, and equipment for lessons. 
The impact of cost: 4 out of 5 parents of secondary school pupils were worried that their child would be disciplined because of not having the correct uniform. 58% of secondary school respondents were also worried that their child would be bullied as a result of not having the correct uniform.
https://www.citizensadvice.org.uk/Global/Migrated_Documents/corporate/final-4674-adding-up-04.pdf
	2,6

	Breakfast Club
	Pupils are able to increase their social and emotional regulation at the start of the day and  Breakfast clubs can improve pupil behaviour and attendance. (EEF) A healthy breakfast can help children and young people with their concentration and behaviour. (Gov.uk)
	1,2,3,5,6

	Forest Schools
	https://www.forestresearch.gov.uk/research/forest-schools-impact-on-young-children-in-england-and-wales/


	1,3,4,6,7

	School Counsellor
	Although presently, there is no legal requirement on schools in England to provide counselling services. The Education Blueprint for guidance on Counselling in Schools written in 2016, stated the following;
“The mental health and wellbeing of children and young people is everyone’s business. The benefits to the individual and to society in preventing problems from arising, and intervening early where they do, are significant. For schools this can result in improved attainment, attendance, reductions in behavioural problems, as well as happier, more confident and resilient pupils”
BCS recognises the value of making a counselling service available to all its pupils and include it as part of a whole school commitment to improving mental health and wellbeing.
With PP funding, we employ a full time Counsellor who is registered and accredited with the British Association of Counsellors and Psychotherapists (BACP) working in accordance with the ethical framework and the principles of safe practice and safeguarding. The Counsellor has a BACP specialism in ‘Working with Young People’ and qualified to work with complex needs and traumas. The counsellor integrates with other mental health support services and in particular, works in close collaboration with CAMHS. The Counsellor is also a trained Counsellor/Supervisor which has expanded the support we offer to young people, providing placement opportunities for Trainee Counsellors and Trainee Art Therapists.


	1,3,6,7

	Financial Support for families 
	We have doubled our resources pot for trips and PP support in the year 2024/2025. A dedicated uniform swap shop is located at the heart of our school to support families with access to uniform, equipment and prom outfits. The facility supports disadvantaged families and those struggling with the cost-of-living crisis. 
Key findings from a study carried out by Citizens Advice found the following:
School uniform: Three quarters of parents of secondary school children found it difficult to meet the costs of school uniform. 
School trips: Three quarters of parents of secondary school pupils found it difficult to meet the cost of school trips. 
Other costs associated with schooling: 79% of secondary school respondents found it difficult to meet all of the costs discussed in the survey. For secondary school, the top three items were non-school uniform days, school photographs, and equipment for lessons. 
The impact of cost: 4 out of 5 parents of secondary school pupils were worried that their child would be disciplined because of not having the correct uniform. 58% of secondary school respondents were also worried that their child would be bullied as a result of not having the correct uniform.
https://www.citizensadvice.org.uk/Global/Migrated_Documents/corporate/final-4674-adding-up-04.pdf


	2,5

	Whole school initiatives 
	Headteacher is working on a Trust wide policy to address the impact of poor attendance. The work will focus on 4 key areas:

High Quality Inclusive Teaching
These guiding principles underpin confident access to learning for pupils
· Teachers and pupils acknowledge gaps in knowledge from absence and act positively to close the gaps.
· Short term / recent absences are noticed and high quality, embedded formative assessment in the classroom is used to check knowledge and learning.
· Medium term planning evolves in response to missed learning in the group alongside delivering the planned curriculum
· Targeted Thematic Support.
· Reintegration planned for success takes place. Absence (especially multiple day absence) triggers a planned response to check and fill knowledge gaps before pupils return to whole class learning.
· Recognition of the barriers to good attendance of well-being and confidence is in place and actions are focused on support.
· Early help support, providing wrap around care where it is needed most.
· Interventions that are more punitive and sanction-based are used only when needed and where they will be effective.

	1,2,3,4,6,7


	Wider Strategies
	Meaningful communication with parents and pupils around attendance are commonplace and effective. Parental engagement is valued and encouraged at all levels.
Recognition rather than reward underpins attendance strategies to support pupils in being noticed and feeling confident in returning to learning.
Positively framed actions lead to strong relationships.
Structural Resilience. Curriculum design and structure limits the impact of missed learning.
Careful consideration is given to choosing what is taught and when.
Timetabling considers implications of missed learning in its design and avoids "avoidable" weakness.
Course selection and qualifications choices consider absence impact.
Option choices and courses studied reflect absence impact on groups and individuals.

	1,2, 3,6





Total budgeted cost: £ 279,396.05
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	In the academic year 2024/2025 pupil outcomes:  

We had a significant increase in PP numbers from the previous year – 21% to 29.6%, Disadvantaged Pupils A8 is 29.2 compared to 39.4 nationally and 41.2 for the school in 2025 indicating lower attainment amongst the PP group 2
This is a similar picture in 9-4 English and Maths which is significantly below national. 9-5 including English and Maths is 15% which although below national is not significant according to the most recent ISDR indicating that the school is able to support higher prior attainers with their outcomes. Similar positive picture with grade 5 in maths which was 21.7 and close to national average for Disadvantaged pupils. Science at grades 4, 5 and for VA are all close to average (2025 ISDR) 
No progress 8 data for the current year .
There was no catch-up tuition for Disadvantaged pupils in the year 2024/2025 due to the removal of government catch up funding. 

Disadvantaged pupils English and maths GCSE grade 5 or above
	Year
	This school
	National average
	Compared with national average

	2024/25
	15.0%
	25.6%
	Below

	2023/24
	13.2%
	25.8%
	Below


Disadvantaged pupils’ Attainment 8
	Year
	This school
	National average
	Compared with national average

	2024/25
	29.2
	34.9
	Below

	2023/24
	29.9
	34.6
	Close to average


Disadvantaged pupils’ Progress 8
	Year
	This school
	National average
	Compared with national average

	2023/24
	-0.78
	-0.57
	Close to average



Reading Plus and Lexonik Advance
With an evidence-based approach, Lexonik Advance supports learners in mastering academic vocabulary, enabling them to achieve an average reading age gain of 27 months in just six weeks. This impressive outcome highlights the programme's effectiveness in rapidly improving literacy skills, making it a powerful resource for both pupils and educators.
Lexonik Advance helps pupils achieve reading automaticity, a crucial element of reading fluency. By focusing on decoding polysyllabic words, the program enables learners to read quickly and accurately, allowing them to concentrate more on understanding the material rather than struggling with word recognition.
A unique strength of Lexonik Advance is its focus on subject-specific vocabulary. By enhancing pupils' ability to decode and comprehend complex, discipline-specific terms, it builds the skills needed for success across various subjects, ensuring that literacy becomes a tool for deeper academic understanding.
Lexonik Advance impact
We have run Lexonik with our first cohorts of pupil. 16 pupils, from a mixture of Year 8 and 9, DA and non-DA. On average, across all pupils they have made 25 months progress in their reading score, with an average standard point score gain of 7. The progress of the DA pupils in this cohort was 22 months progress with and average standard point score gain of 7.
Based on the success of our first groups, we have been invited by Lexonik to be a success story for their website and we will be upscaling the intervention to include more pupils, alongside offering Lexonik advance 4 at KS4 and KS5.
Associate Assistant Headteacher -  Standards and Expectations
 The introduction of an Assistant Headteacher for Standards and Expectations has significantly strengthened the school’s capacity to drive improvement for disadvantaged pupils. This role ensures consistent, high expectations across all year groups and subjects, leading to greater equity in teaching and learning. Through rigorous monitoring, targeted support, and accountability systems, the Assistant Headteacher has embedded a culture of ambition that directly benefits Pupil Premium pupils. As a result, gaps in attainment and progress have narrowed, behaviour and engagement have improved, and staff are better equipped to deliver high-quality provision tailored to the needs of disadvantaged learners.
Embedding Formative Assessment Project
The implementation of SSAT’s Embedding Formative Assessment programme has had a transformative impact on classroom practice and outcomes for disadvantaged pupils. By equipping staff with practical strategies to check understanding and adapt teaching in real time, the training has improved lesson responsiveness and ensured misconceptions are addressed promptly. This has led to greater pupil engagement, improved confidence, and more personalised learning experiences for Pupil Premium pupils. As a result, progress gaps have narrowed, and teachers report higher levels of pupil participation and independence, contributing to sustained improvements in attainment and overall classroom culture.
Appointment of Deputy Headteacher for Inclusion and Safeguarding
The appointment of a Deputy Headteacher with responsibility for Inclusion and Safeguarding has had a profound impact on the school’s ability to support disadvantaged pupils and remove barriers to learning. This role ensures that safeguarding practices are robust and that vulnerable learners receive timely, targeted interventions. By leading on inclusion, the Deputy Headteacher has strengthened multi-agency collaboration, improved attendance and engagement for Pupil Premium pupils, and embedded a culture where every child feels safe and valued. As a result, pupils are better able to access high-quality teaching, behaviour incidents have reduced, and staff are more confident in identifying and addressing individual needs, contributing to improved outcomes and wellbeing for disadvantaged learners.
Appointment for Deputy Headteacher – Progress and Outcomes
The appointment of a Deputy Headteacher with responsibility for Progress and Outcomes has strengthened the school’s strategic focus on raising achievement for all pupils, including those eligible for Pupil Premium. This role has driven improvements in data analysis, intervention planning, and accountability systems, ensuring that staff have a clearer understanding of progress trends and targeted actions. While there is still work to do to close the progress gap fully, the foundations laid this year—such as enhanced tracking, sharper curriculum planning, and improved staff training—are critical for sustained impact. It is recognised that the full benefits of this role will take more than one academic year to materialise, but early indicators show improved consistency in monitoring and a stronger culture of high expectations, which will support long-term gains for disadvantaged learners.
Appointment of Associate Assistant Headteacher for Disciplinary Literacy and It Systems  
e appointment of an Assistant Headteacher with responsibility for Disciplinary Literacy and IT Systems has driven significant improvements in both teaching practice and operational efficiency. Through the introduction of programmes such as Reading Plus and Lexonik, staff have embedded strategies to strengthen pupils’ vocabulary, comprehension, and subject-specific language, enabling disadvantaged learners to access complex texts with greater confidence. Alongside this, targeted training on Arbor and the integration of new classroom technologies has streamlined data management and enhanced digital learning opportunities. These initiatives have improved teacher responsiveness, supported personalised interventions, and created a more consistent approach to literacy across the curriculum. Collectively, these developments have laid strong foundations for sustained progress and improved outcomes for Pupil Premium pupils.
Heads of Pastoral Care 
The work of Heads of Pastoral Care has had a significant impact on improving outcomes for disadvantaged and Pupil Premium pupils, who represent the demographic most frequently supported by this team. Their role focuses on removing barriers to learning through targeted strategies to improve attendance, strengthen parental engagement, and enhance pupil wellbeing. By building strong relationships with families and providing personalised support, they have increased communication and trust, ensuring that interventions are timely and effective. This pastoral approach has contributed to better engagement in lessons, improved behaviour, and a more positive school experience for vulnerable learners, laying the foundation for improved progress and attainment over time.
Directors of Progress
Directors of Progress play a pivotal role in driving achievement for key pupil groups, particularly Pupil Premium and disadvantaged learners. Their work focuses on rigorous tracking of attainment and progress data, identifying gaps early, and coordinating targeted interventions to narrow disparities. By working closely with subject leaders and pastoral teams, they ensure that strategies are personalised and responsive to individual needs. This approach has strengthened accountability and improved the consistency of support for vulnerable learners. While closing the attainment gap remains an ongoing challenge, the impact of this role is evident in improved monitoring systems, sharper intervention planning, and a stronger culture of high expectations, laying the groundwork for sustained progress over time.
REWIND
This intervention has been effective as part of our restorative approach to dealing with incidents where education and understanding will help support the pupil in understand the wider consequences of actions.  Pupils referred for a REWIND session often are no re-referred for the same reason showing evidence of learning and impact. In Term 1 58% referrals were for PP pupils, this reduces to 35% in Term 2 which is becoming more proportionate to our PP profile in school which currently sits at 25.7%. It could be surmised that increased support, safe places and activities available for PP pupils have supported this improvement in behaviour between Term 1 and Term 2.
Study Zone
This space has proven popular with pupils from all year groups, offering a warm and supervised space with new PCs to support with homework and learning.
Designated Teacher for Looked After Children and Heads Up -   Personal and Academic Development Centre. 
Trauma, attachment and relationship aware centre providing bespoke provision for pupils who fall into one or more of the below categories:
·	Have experienced or are experiencing high levels of trauma
·	Looked After
·	High risk of permanent exclusion
The need for BCS to provide bespoke provision - Pupils that stop attending school either due to emotionally based none-attendance, or via permanent exclusion face a lengthy wait for an alternative package of education. This is due to long waiting lists for health services such as CAMHS, and insufficient places in alternative provision settings. The only alternative provision available to local authority schools in Derbyshire has now become part of a Multi-Academy Trust. There are 2 private alternative provision providers, however these are only suitable for temporary, part time provision. An additional two members of staff have been employed to work in the facility taking the total number of staff to 4. UK Trauma Council - Eamon Mcrory 2022 
Mcrory and colleagues have developed a “neurocognitive social transactional model’, which suggests that maltreatment can impact the development of the brain, influencing a child’s ability to form and maintain positive social relationships” Uk Trauma Council Research Round Up 3
The ICTC states that “Trauma has the potential to impact a person’s physical, emotional, social and cognitive abilities throughout his or her life. A likely long-term effect of trauma is dropping out of school.” Look through their eyes
The EEF states that “Pupils who are experiencing challenging situations at home and/or the community will then find that difficulties with learning or coping in the school environment may be more profound. Interventions for targeted populations of pupils with more behavioural issues are often highly effective when they are tailored to the needs of the individuals involved, rather than attempting to implement the same strategies for all individuals”. EEF Improving Behaviour in Schools 


Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	
	

	
	



Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	

	The impact of that spending on service pupil premium eligible pupils

	



Further information (optional)
	In addition to the activities funded directly through Pupil Premium, the school delivers a wide range of initiatives to support disadvantaged pupils and remove barriers to learning. Teaching Assistants provide targeted in-class support to ensure pupils can access the curriculum effectively. Reading interventions, delivered through The Hub (our library), help improve literacy and comprehension for those who need it most. We operate a policy of positive discrimination for rewards, ensuring that Pupil Premium pupils are recognised and celebrated for their achievements. To promote inclusion and enrichment, disadvantaged pupils are given increased opportunities to participate in extra-curricular activities, trips, and leadership roles. We also work to reduce stigma around Pupil Premium by making our breakfast club free for all pupils, fostering a sense of equality and community. These strategies, alongside our commitment to personalised support and parental engagement, contribute to improved attendance, wellbeing, and progress for disadvantaged learners.
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